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EDITORIAL

The presentation of this European School Student Rights Charter (ESSRC) is the first
comprehensive step made by representatives of school student organisations from over 16
countries in defining basic guidelines for the democratisation of education and the increase
of efforts towards ‘real’ participation of all ‘stakeholding’ parties (echelons) within the
respective education systems in Europe.

Although the focus within this Charter lies primarily on (both lower and upper) secondary and
vocational school education, the participating organisations within OBESSU hope that it might
also serve as an example for other areas within the educational systems, including the
primary level.

By presenting this ESSRC the school students in Europe provide their national governments
and the European intergovernmental superstructures with an example of:

“..models of democracy and tolerance within the school, including relations
between teachers and students that exemplify democratic practice, as well as
opportunities to discuss both the micro-society of the classroom as it embodies (or

fails to embody) democratic principles and issues in the broader society..” 1

It were the Member States of the Council of Europe who considered the development of
such models as examples of potentially succesful policies and strategies in order to improve
the role of education in promoting democracy and pluralism in society. Therefore we expect
that national governments will receive this Charter with interest and with a constructive
approach,.

The realization of the principles as laid down within this Charter depends upon a number of
factors. The most important condition for success lies in the involvement of students at school
level. Change can only take place if those who are in need of such are willing to work for it.
No legislation will function properly if its subjects are not motivated to claim their rights and
uphold them. Furthermore it must be said that any change will have to be based on
cooperation and on a positive approach towards other parties within the school system,
such as teachers, school management and parents.

Finally, we wish to emphasize that our call for improving the rights and the participation of
school students within the education systems in Europe is not limited to small groups of “elitist’
or ‘priviiged’ young people, but that it is aimed at enabling and stimulating all (groups of)
young people in exercising their rights and in taking responsibilities concerning their
immediate way-of-life into their own hands. Learning about democracy without experiencing
it is as sensible as trying to fly without wings.

1 council of Europe, “Education: Structures, Policies and Strategies”, Conclusions and recomendations
on Theme 1: Education for democratic and pluralist societies, Seminar open to all CSCE Participating
States, Strasbourg, 7-10 December 1993, (CE.ED/CSCE (93) 19), p.3;
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Silke Mueter, Maurice Gallla,
President. Secretary General.



INTRODUCTION

School democracy is one of the most elementary issues influencing the position
and interests of school students in education systems all over Europe. Democracy
in schools - or the lack of it - has a direct and clear relation with the fundaments of
democratic society.

One could compare a school to a micro-society, with its own rules and regulations,
with its own traditions and ways of doing things and with its own process of
decision-making. Just like in the ‘big world’ surrounding us, this micro-society should
respect the principles of democracy, mutual respect and tolerance.

Unfortunately, reality is sometimes different. School society is too often not the
reflection of the larger society which it is part of. The way schools work varies from
very democratic and open to very strict and autocratic. And the latter is - sadly
enough - still too often the case in the day to day schoollife of students all over
Europe.

For this reason democracy in education is one of the most important fields of
attention for school student associations. Many of these associations were once
founded because of the fact that students were dissatisfied with the process of
democracy in their schools. They were founded with the expectation that they
could and would improve the position of students in their immediate school
environment.

Organisations of school students from over 16 European countries, gathered within
the OBESSU framework, have developed and adopted this Charter on school
student rights with the strong belief and the conviction, that for the promotion and
the sustainability of the - sometimes fragile - principles of democracy and tolerance
with as a result a peaceful and stable society, democratisation of education and
effective school student participation is indispensible.

Despite the structural and cultural differences between the education systems in
each of the contributing countries, a number of important common statements
were adopted in this Charter, clearly presenting the relevance of a European
dimension in school student cooperation. By doing so, the most important of
OBESSU’s objectives in the intercultural exchange of experiences has been
realised: “to define those issues that bind us, and not the issues that divide us!”.

This charter is a major step towards the realisation of our common objectives. In

the field of secondary and even tertiary education it is the first of its kind. The

participating organisations involved in the establishment of this charter call upon

the governments of the European nations to adopt it and to support the spread

and promotion of its principles towards multinational fora and structures, such as
7



the Parliaments of the Council of Europe and the European Union and the General
Assembly of the United Nations.
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EUROPEAN SCHOOL STUDENT RIGHTS CHARTER
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1.6

Article 1
The right to Association

The right to associate at any level of
education must be guaranteed by le-
gislation.

In every school there should be a
legal-ly recognised student council,
which has been democratically
elected by the school students.

School students and school student
associations should have the right to
establish national school student orga-
nisations.

Finances, facilities and support should
be provided by the school, as well as
by the local and central authorities in
question in order for school student as-
sociations and organisations to
function properly.

School student organisations at all
levels of education should have the
possibility to perform their activities du-
ring schooldays.

School students must have the right to
assemble, demonstrate and express
their opinion both inside and outside
the school. They must be able to do so
freely and without sanctions.

Article 2
The right to Participation

2.1

2.2

2.3

24

25

3.1

School students must be involved in
the decision making processes in all
matters of their own concern. This must
be gua-ranteed by legislation.

The power of decisionmaking must not
be concentrated in the hands of single
individuals; decisionmaking bodies at
all levels must be representative and
democratic.

There must be an organ of collective
decisionmaking such as a schoolboard
when the decisionmaking process of a
school is concerned.

School students must have influence
on the content of the lectures, the me-
thods of teaching, the curricula and
books and should be guaranteed pro-
per evaluation of their work. Further-
more, school students should be given
the opportunity to evaluate the tea-
ching.

School students must have at least
equal influence as teachers have in
the school decisionmaking processes.

Article 3
The right to Appeal

School students should have the right
to appeal against unfair treatment and
have the right to demand disciplinary
actions in case of such violations.



3.2 Any appeal through internal or external
channels should not cause any harm to
the school student(s) appealing.
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4.1

4.2

4.3

5.1

5.2

53

5.4

5.5

Article 4
Civil Rights

Civil Rights must apply to all school stu-
dents.

Education must be based upon mutual
respect, understanding, democracy
and tolerance. School systems will pro-
mote the fight against discrimination,
facism and xenophobia.

Privacy information concerning indivi-
dual school students must be
respected and used only with the
students’ explicit prior consent.

Article 5
The right to Quality Education

School students must have the right to
high-quality impartial education.

There should be quality assessment at
all levels of education.

There should be no fees of any kind.
School students should get their public
secondary education funded by the
state.

Vocational traning should enable stu-
dents to find a job responding to their
qualifications and interests. Social part-
ners should be consulted in the deci-
sionmaking process concerning voca-
tional training. Vocational training
should leav e flexibility in the later choi-
ce of carreers.

Secondary education in
should provide students

general
with the
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5.6

5.7

5.8

5.9

5.10

6.1

6.2

pratical skills and preparation in order
to enable them to bring the theory that
they learn into practice in their further
education and future (working) lives.

Every type of education at secondary
level should contain general educa-
tion.

Schools must provide special measures
to compensate in any specific deficits
due to shortcomings in the upbringing
and previous education of school stu-
dents.

All parts of the secondary school sys-
tems are of equal importance and
should have the same rights and the
same status.

At the beginning of a school year the
school board must give proof of
validity that new books must be used in
the classes. The use of books must not
be changed for reasons of economy
but for educational reasons.

School students must have adequate
and flexible time-tables and study-
schedules throughout their education.

Article 6
The right to Access to Education

There should be no technical, financial
or sociocultural barriers to secondary
education.

Entry to any type of higher education
should be available to all who have
completed secondary education.
High-er education entrance criteria



6.3

6.4

6.5

The

7.1

7.2

8.1

should be flexible and be aimed at
encou-raging access.

School students should not be required
to specialize before they are fully awa-
re of the importance and impact of
their choice.

Facilities must be provided for disabled
people enabling them to receive edu-
cation on an equal basis.

Any break during a study-career must
be allowed without loss of any achie-
ved study-credits and without loss of
the right to continue education.

Article 7

right to maintain Cultural and Personal
Identity

Everyone should have the right to
main-tain their cultural heritage. School
stu-dents speaking a minority language
should be offered lessons in the lan-
guage in question.

The individuality of school students must
be respected by the school. Equality in
education shall not mean uniformity:
students have to be allowed to deve-
lop their personal abilities towards the
direction they want to.

Article 8
The right to gender Equality

Discrepancy in skills between school
students because of a gender specific
socialisation should be compensated
by means of education. Schools will
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8.2

8.3

9.1

9.2

9.3

ac-tively work for gender equality in
so-ciety.

In order to achieve education promo-
ting gender equality, sexes must not be
presented in stereotypes in the educa-
tional process.

A gender balanced staff at secondary
schools should be realized, while retai-
ning competence as the primary selec-
tion criteria.

Article 9
The right to a flexible school

The authorities in question should give
the school a flexible framework still de-
fining general guidelines and minimum
requirements.

Education and learning should not be
regarded as occuring only during the
years in school. The school system
should adapt itself to serve the
principle of continuous education.
Students must be taught abilities and
given facilities to actively seek
information themselves and not only to
receive knowledge passively through
the teaching process.

School students must have the right to
receive education in the required form
when they are absent from school due
to illness.

Article 10

The right to a proper school environment

10.1 School students should have the right

to be educated in an adequate



10.2

10.3

(learning) environment. Legislation in
society in this field should also include
schools.

The social function of the school should
be taken into account and cared for.

School students must have the right to
a free insurance during schooltime.
They must also have the right to free
medical assistance when they get
involved into an accident during
school activities, this including
practical work as a part of the
education curriculum.
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Article 11

The right to Information and Guidance

111

11.2

11.3

12.1

12.2

School students have the right to be
adequately informed about their rights
and possibilities as well as about the
educational structures.

All school students must be provided
with proper guidance and orientation
in all matters of their own concern.
Social and psychological help should
be pro-vided within the schools.

School students should be informed
about everything that is of relevance
for their education and its procedures.
Plans for each subject in the curriculum
should be presented to the schoaol stu-
dents before the beginning of each
term.

Article 12
Internal regulations

In every school there shall be a set of
internal regulations. The school board
or the school community will decide
upon the content of these rules. In
unclear cases, the interpretation of the
regula-tions shall be done by the
school-board, not by the head-master
or teachers.

At the start of each school year, a writ-
ten copy of these regulations will be
distributed among all the students. Any
changes made by the schoolboard or
the school community during the year
will be handed out in the same way.

14

13.1

13.2

Article 13
The right to Global and
Society Education

School students hav e the right to recei-
ve education in areas that are of
impor-tance for understanding the
world we live in, such as:

- intercultural education

- sex education

- education promoting
democratic participation
in society

- environmental education

- tolerance and solidarity

- social skills

There should be a possibility for school
students to attend environmental aw a-
reness education. Schools that provide
environmental education must have
an environmental protection policy
within their institution. The education in
gene-ral shall promote environmental
aware-ness.

SAFEGUARD AND SUPERVISION

To safeguard that - once adopted - the
contents of this charter are properly used

and

that the legislation concerning the

school student rights is being followed, it is of

the

greatest importance that there are

supervising authorities at every level that are

competent to

take disciplinary actions

against the party which is in violation.
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Chapter I

DEFINITION OF USED TERMS AND THEIR EXPLANATION

Autochton and allochton: autochton
citizens are citizens who(se parents)
originate from the country in question

and/or who have the nationality of that
country. Alloch-tone citizens are those
citizens who(se pa-rents) originate from
another country and/or who do not have
the nationality of the coun-try of domicile.
Allochtone groups of citizens often form a
minority part of a society. When we speak
of native citizens we primarily mean citizens
whose ancestors originate from the country
in question, but who are now considered to
be a minority-group be-cause of massive
immigration. The result of the latter is often
that the traditional lan-guage and/or culture
has been “overwhel-med” by the
‘newcomers’ (ref. art 7.1/ Chapter l1l1).

Bilingual classes: bilingual classes are clas-
ses that are tought in two languages (both a
minority and a majority language) at the
same time (ref. art 7.1).

Civil rights: school students are citizens like
everybody else within a society and for that
reason rights it is clear that civil rights that
are granted to other citizens also apply to
school students (ref. art 4).

Curriculum and lecture: a “curriculum” is
“study programme”, including the guidelines
of what has to be tought (and therefore
learned) and what has to be accomplished
in the education at - in this case - secondary
school level. A study-curriculum is often divi-
ded in semesters, trimesters and years (time-
wise) and in different subjects (contents-
wise), such as Maths, Geography, etc. A
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"lecture" concerns the contents of the tea-
ching that is tought in a lesson (ref.art 2.4).

Decisionmaking body: a decisionmaking
body (within a school) is a group of people
that makes decisions concerning its own
and other peoples position. Decisionmaking
bodies within a school are f.i. the school-
board, the student council, the teachers’
council and other, similar structures (ref. art
2).

Facilities: facilities are (for example): availa-
bility of a workroom as well as having ac-
cess to electronic equipment (such as
computers and copiers); access to commu-
nication equipment (telephone, fax) and the
possibility to print materials like stationary.
Facilities on a higher level of school student
participation and association, such as natio-
nal level, includes (for example) a proper
office with equipment and employees (ref.
art 1.4).

In all matters of their own concern: as a
general principle, there is no issue within a
school that does not concern the school
students in it (ref. art 2.1).

Schoolboard: a school board is a decision
making body in school. It is composed of
representatives of school students and
other groups of people related to the
school, such as teachers, supporting staff,
etc.. The head-master (director) s
responsible for carrying out the decisions of
the schoolboard (see art. 12).

School community  decisions: such
decisions include the possibility to have



types of direct democracy within a school,
such as a (school-)referendum (see art. 12).

School students: school students are those
people (pupils) who attend primary and se-
condary education, the legislation of their
country accordingly. This also includes
school students in apprenticeships and/or
vocational trainees.

School student council: a school student
council is a representative body that has
been elected by, through and for all stu-
dents in the school.

School student organisations: school
student organisations organise school stu-
ents, student councils, and/or associaions at
all levels of the education system, such as
the school level, the local-, regional- and/or
national level. They have representative
structures and they promote and emphasize
school student interests, in particular when
questions of education politics and/or edu-
cation policies are concerned. National
school student organisations are organisa-
ions who operate at more than one regional
level and/or who organise activities ‘nation-
wide’. This term includes organisations on
multi-regional and/or national level with an
"association-", "union-" or other structure.
social
of
of)

Social partners:
representatives
(organisations
employers.

partners are the
(in general)
employees and

Special measures: special measures con-
cern f.i. additional education and special
guidance to those who are in need of such
(ref. art 5.7).

Vocational training: vocational training is a
(secondary education) study which combi-
nes practical and theoretical education

17

and which offers professional working skills
and competence to its students. Vocational
train-ing is also referred to as
apprenticeship, in-service-training, business-
education, vocatio-nal education or
professional education. There are different
kinds of vocational train-ing, such as ‘on the
job training” (work and training within a
company), mixed work/ education studies,
where students attend school one (or more)
days per week and work within a company
for the rest of the time and vice versa and
vocational school eduction, where students
spend most of their education at school and
follow training or ‘stages’ only for a limited
period of time (ref. art 5.4).
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Chapter lli

ARGUMENTATION AND EXPLANATION OF THE ARTICLES

Introduction

In a truly democratic system every part of
society is represented in legislative and
deci-sionmaking bodies, including those
who do not have the right to vote because
they have not passed the age of consent.
Youth in general and school students in
particular represent a large group of
citizens in our so-ciety, but the great
majority of them do not have the right to
vote and are therefore not (in-)directly
represented in those decision-making
bodies and processes that influence their
lives every day.

This in despite of the fact that most school
students would be very capable to make
up their own minds and to take decisions
con-cerning their own interests, when given
the chance and provided that they are
being taken seriously.

The participating organisations within
OBESSU think that school students are in
need of par-ticipaton in legal and
representative bodies that represent their
interests and demands. Our modern society
faces a large number of complex problems,
which in turn can only be solved if society is
based upon the funda-ments of democracy
and pluralism and if its citizens are
responsible and critical enough to deal with
the challenges posed to them.

When they reach the age of consent,
young people obtain the right to vote (and
the right to be elected). These democratic
rights re-quire a large feeling of
responsibility. Society does not prepare
young people enough for taking that
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responsibility. In order to change that
situation there have to be possibilities for
true and effective participation by young
people in those decisionmaking processes
that influence their lives.

It is for these reasons that the member- and
observerorganisations within OBESSU have
stated and defined the rights of school stu-
dents in this charter. This charter should
there-fore be looked upon as an investment
in and a promotion of the principles of
democracy in our society.

It is based upon the belief that when young
people become involved in democratic
pro-cesses in which they feel that their
participa-tion and influence is effective,
they will deve-lop the responsibility that is
necessary to be part of modern society and
that will enable them to impose changes to
that society in order to make that society
worth living in.

In addition to the experience with partici-
pative democracy as meant above, quality
education should provide young people
with more. To understand society and the
world we live in, young people must have a
strong basis that includes not only
theoretical know-ledge, but also a
comprehensive understan-ding concerning
our habitat and the issues that need to be
faced in order to guarantee a secure,
stable and peaceful society. If we want to
achieve solidarity and mutual res-pect at all
levels of society, school students must
receive intercultural education which



provides the necessary information for such
mutual understanding.

Skills concerning the process of social inter-
course must be taught and practised in
order to accomplish social awareness be-
tween people. Modern society is still
develo-ping and seems to become a
society with a more open character and
with a decreasing number of taboos. The
relations between boys and girls change
and become more equal. School, as a part
of life in society and as an important factor
in education and the development of
young peoples’ personality, has to promote
and intensify these changes within its sex-
education. In a time where envi-ronmental
consciousness could decide upon the future
of the world and the quality of life in it, it is
the task of the school to increase the
awareness of school students in this respect.
Attention for all of these elements within the
education will improve the quality of society
as a whole.

Article 1

In general: The right to associate is a funda-
mental principle of democracy. Therefore
school students must be able to effectively
expand their influence by means of
associa-tion. The functionality of the
association in school society is guaranteed
by legislation.

1.1 Legislation is the best way to secure a
right (provided it is upholded). It is the
basis of organising society. It secures
equal application of rights and obliga-
tions. Therefore it guarantees the exis-
tence of school student associations in
general and commits politicians and
school staff to accept them. The right
(for school students) to associate has
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1.2

13

14

to be laid down into legislation that
can not be changed easily.

School is a part of society. Therefore
the rules of society and democracy
have to be valid in school as well.
School student representations can
only be legitimate if they are
democratically elected. Some of the
tasks of the stu-dent council are the
evaluation of teaching methods and
the codecision-making on the school-
budget. Further-more it should improve
the quality of the functioning of the
school and its working environment.
The student coun-cil is an excellent
body for signalizing and explicating the
genuine interests of school students.

A decisionmaking process becomes
more pluralistic if more and more
peop-le are involved in it. Pluralism is a
funda-mental requirement for a
democratic society. If decisionmaking
processes (concerning school students
or their education) take place at
national level, then representation at
every level - including the national -
must be avai-lable for school students
as well. There are existing (trade-)
unions for almost every kind of
profession, so it is only reasonable that
similar structures exist for school
students as well. Common (student)
problems have to represented with
one voice and cooperation has to be
promoted.

School student organisations cannot

function without proper facilities.
There-fore they have to Dbe
guaranteed. This assures that the

organisations do not just exist on paper.
Funding of school stu-dent associations
must have a high priority, but in return
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1.6

these associations have the obligation
to show what they use and have used
the money for. Lear-ning how society
and financing work is also part of
education. This educational function is
an investment in the school as well as
in the entire society and it will certainly
pay back.

To secure the contact between
organi-sations and its members, to
provide effi-ciency and to make the
necessary decisions it is important that
students can meet during schooldays
and not just during leisure time, which is
often difficult or even impossible. Such
activi-ties are to be regarded as a part
of the practical education in school.
This practical education prepares for
life in society, concerning knowledge
of de-mocracy and societal structures,
etc. If students have the possibility to
meet during schooldays they are able
to stu-dy during leisure time. Of course
school students have the responsibility
and the obligation to catch up with
schoolwork. Because of the fact that
school stu-dents want to learn, there
will be no abuse of this right for as long
as schools have a high quality of
education and as long as the school is
"student-friendly".

It is a basic right for any individual in
democratic society to express ones
opinions without any consequences or
sanctions, the human rights accor-
dingly. The right to demonstrate is im-
portant because school students need
a way to express their opinions if other
channels are ineffective. Furthermore,
by demonstrating school students can
attract the public attention that they
need to impose their demands. Punish-
ment has to be avoided because it
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prevents school students from expres-
sing their opinion freely. School
students and/or students associations
should have the right to set up and
distribute a school newspaper within
their school. In case of insulting or
libellous publica-tions, only the school-
board can deci-de to suspend or
forbid the newspaper. Support and
facilities should be given by the school
whenever possible.

Article 2

In general: The right to associate does not
make any sense if school students cannot
participate. Furthermore is has to be
avoided that the right to associate is just an
alibi for the government or school
management, in-stead of accepting real
school student parti-cipation.

2.1 see chapter Il: ‘all matters of their own
concern'

2.2 Assingle individual is not representative
and does not have enough
knowledge to make decisions on
behalf of others. This is against the
principle of demo-cracy.

2.3 To provide the best education possible
and to approve such, school students
must have influence on the content of
lectures and the methods of teaching.
As school students are ‘users’ in school
they know how to improve it. The
school board is an important forum to
meet and discuss.

2.4 During the past decades it has always
been the teacher who could decide
about the contents of the lectures, the
methods of teaching, the curricula and
books. Today there is a new develop-
ment towards increasing school



2.5

3.1

3.2

student influence in these matters.
However, school students will have to
be com-mited to be actively involved
in this process. But they will also
become more motivated if they
actually have influence.

In schools there are always a lot more
school students than teachers.
Because of that fact, it would only be
logical that school students have at
least equal influence in the school-
decisionmaking process in comparison
with teachers. After all, school students
are experts in all matters of their own
concern.

Article 3

In society everybody has the possibility
to appeal against any kind of unfair
treatment. This right must also be given
to school students at school level. Sig-
nals of unfair treatment coming from
school students should be handled
with care and precaution in order to
protect their privacy. Complaints and
com-ments of school students must
never be regarded as nonsense, no
matter how oversimplified they
sometimes may be. The right to
demand disciplinary actions is a ‘means
of power' for school students to ensure
that appeals are always ta-ken
seriously.

The freedom of speech combined with
the right to appeal includes that stu-
dents are excluded from any harm for
expressing their opinion. Often school
students hesitate to appeal because
they fear negative consequenses. This
can be prevented by structurising the
channels for appeal into a standard
procedure in which the privacy rights
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of all parties concerned are being pro-
tected

Article 4

4.1 NO ARGUMENTATION REQUIRED.

4.2 Considering the fact that the aspects
mentioned in this article are the most
violated fundaments of our society, this
article should be given specific atten-
tion. Growing intolerance, fascism and
xenophobia show the need for an
edu-cation based upon mutual
respect, un-derstanding, democracy
and toleran-ce.

43 Schools often have records on
students containing information that is
not al-ways relevant for the students’
functio-ning within the school.
Furthermore, some information about
an idividual might put the students
reputation in jeo-pardy and can make
him or her unpo-pular among other
groups and persons within the school.
Publishing of personal information can
also lead to a student being ridiculed
(un-)intentionally.

Article 5

In general: Education is not only meant to
obtain a diploma, it is all about gaining as
much knowledge as you need to become a
critical thinking, responsable individual.
Fun-ding high-quality education is investing
in the future of ouwr society. High-quality
education has a positive influence on the
economical situation.

51 In order for a school student to
develop him- or herself as a critical

individual with an objective view on
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5.3

5.4
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5.6

society as a whole, it is of the greatest
importance that education is impartial.

There must be an objective, indepen-
dent, pluralistic evaluation of the con-
tent of teaching. Therefore the eval-
uation must be done by a represen-
tative group.

School students should not be deterred
from education because they are fi-
nancially disadvantaged. This would
be in contradiction to the right to
acces to education (financial and
socio-econo-mical barriers).

To offer students the best conditions to
manage themselevs in the labour-mar-
ket vocational training has to be
closely related to the social partners.
Good communication with these
partners is very important. However, as
modern so-ciety (and the demands at
the labour-market) changes very fast,
vocational training needs great
flexibility. School students must have
the possibility to develop their own
per-sonality to the utmost. Therefore
there must be a pos-sibility to
reconsider or undo mistakes in chosen
study-routes.

‘Tell me and | know it, show me and |
remember it, let me try and | under-
stand' School (education) should be
orientated towards real life require-
ments.

School must prepare school students
for society, in all its aspects. Because of
that it is nessecary that not only the
classical and/or (working) skills-
oriented subjects are being taught, but
that as-pects of modern society such
as inter-cultural education, social skills
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5.7

5.9

5.10

6.1

6.2

and edu-cation promoting democratic
partici-pation are also included.

As all individuals have equal rights,
they must have equal opportunities as
well. School students have different
qualities, interests and have - due to
economi-cal and social differences -
certain defi-cits (in experience or
education) and shortcomings.
Secondary education might be the last
chance to overcome them.

Sometimes teachers write the books
they use in their teaching themselves.
Because they often control the con-
tents of the education they offer, some
teachers might abuse this opportunity
use such the schoolbooks so that they
obtain a source of additional income.

Because of family responsibilities, part-
time work, etc, school students must
have flexible time-tables and study-
schedules to arrange their course work
on a satisfying and flexible basis.

Article 6

In a pluralistic society all groups have
the right to be equally represented
within the educational system. Selec-
tion on criteria other than ability and
individual intelligence violates the prin-
ciple of equal opportunity.

In order to effectuate the right to eval-
uate and to achieve flexibility school
students must not be forced to early to
choose their way in life. As broad
(indivi-dual) knowledge is important for
so-ciety as a whole, as many people as
possible must have access to edu-
cation. Education has to be generally
available to anyone.



6.3

6.4

6.5

7.1

7.2

8.1

see 6.2

Disabled people and people without a
handicap are equal. Education has the
duty to compensate the shortcomings
of disabled school students as much as
possible, e.g. by providing adequate
facilities.

There is a need for flexibility in this field
to ensure that breaks in a study-carreer
can be taken without unreasonable
consequences like those mentioned in
the article. This can e.g. concern wo-
men who have to take a break during
their study-carreer because of child-
birth, etc.

Article 7

The right to maintain one's own cultural
heritage is fundamental and must be
respected. Cultural diversity and the
ex-change between cultures are
positive aspects of society. In order to
avoid cul-tural isolation, these lessons
should have a function of bridging the
gaps be-tween the autochton and
allochton culture and promote
intercultural lear-ning. Bilingual classes
should be offered when asked for and
whenever admini-strativ ely possible.

It must be taken into consideration and
be respected that all humans are diffe-
rent. As a result of that fact school has
to enable people to seek their own
knowledge and experiences in order
to develop their own personality.

Article 8

Gender equality is a human right and
has to be promoted in and by the
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8.2

8.3

9.1

9.2

9.3

school. In a time where there is still a
dif-ference in the way that boys and
girls are being brought up, school has
to fulfil a special task in this field.

To fulfil its task in society school has to
promote the overcoming of
stereotypes about sexes like e.g.
‘women just being responsable for
family and household while men earn
the money’.

Staff composition often promotes ste-
reotypes. A gender balanced staff will
contribute to the promotion of a gen-
der balanced society. If a man and a
woman are applying for the same job
and are equally qualified and com-
petent, the underrepresented gender
must be prefered.

Article 9

Schools generally know better what
they spend their budget on. Every
school is different and has different
requirements. Of course this article
must not be abused to cut down the
school budget (by the authorities
and/or by the school) or to reduce
quality.

Education has to create the ability to
think independently and to develop a
critical attitude and a comprehensive
way of thinking towards knowledge
and reallity. The student should be the
active centre and processor of the
lear-ning situation.

If school students are absent from
school due to illness, his/hers
education should not suffer because
of it. Preven-ting such is a task of the
school and can be done by e.g.



10.1/10.2

10.3

111

contact between teachers and school
students concer-ning alternative study
plans and lec-tures etc. at hospital or
at home.

Article 10

To ensure that every student is
able to concentrate and work effi-
ciently, it is a right to have a good wor-
king environment, which includes all
physical elements in school such as
proper tables and chairs, adequate
lighting, airconditioning and cleaning,
as well as that good materials have
been used for the construction of the
school. The students’ working environ-
ment must meet at least the same stan-
dards in this field as the ones that have
been laid down in legislation for other
kinds of professions in society. This in
order to avoid asthma and other
serious diseases caused by an
inadequate working environment. It is
always better to prevent physical
damage to occur in the first place.
High quality education requires good
working conditions. Therefore,
investing in the latter is an investment
in society.

School students must have the right to
free insurance during school time. They
must also have the right to a free medi-
cal assistance when they have an
accident during school activities, this
including practice and excursions as
part of the education. Healthcare
should be provided at every school.

Article 11

Rights make no sense if people do not
know of their existence. Having a right
includes being informed about it.
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12.1

The right to guidance is the right to
have a professional guidance coun-
cellor at school who provides the stu-
dents with adequate information and
advice. This is essential when the stu-
dents are forced to choose where to
go and what to do at a very early sta-
ge. In the short term improv ed guidan-
ce wil avoid students from jumping
around in the education-system and
will offer more students the possibility to
start in tertiary education.
Psychological help should be available
in order to overcome any mental
barriers/ pro-blems and in order to
provide a sound basis for education.

It is very important that student have a
complete overview on what they are
expected to achieve, how the edu-
cation process works (including ways
of testing, criteria for marks, etc) and
that they know in advance what
subject-matter they are expected to
cover in a given period. This enables
students to plan and to prioritise their
work for each term.

Article 12

As the national legislation does not
cover all the details of everyday
school life, it is necessary that schools
have internal regulations. The contents
of these regulations vary, the
legislation in each country
accordingly. But the procedure
concerning these regula-tions
(establishment, effectuation) must
follow the same democratic principles
regardless of the country in question.
Firstly, as stated in article 2.3., the
schoolboard is the organ that makes
the decisions in the school, which



12.2

means that school students will also be
involved in the establishment of the
regulations, which in turn will
guarantee that the regulations are
reasonable and that they take the
students' points of view into
consideration. And because the
regulations are developed by all
parties in the school, they will be obser-
ved more actively.

Secondly, on certain decisions con-
cerning major changes in the articles, it
may be useful to arrange a voting in
the school where all members of the

school community or of a specific
group have the right to vote. This
"deci-sionmaking by the school
community" in the form of a

referendum-like pro-cedure can be
either decisive or advi-sory, according
to the traditions and regulations of the
institution in question. However, the
interpretation of the rules is almost as
important as deciding on them. Too
often the school students cannot
count on a fair and equal treat-ment
because the interpretation of the
regulations may change from case to
case and from teacher to teacher.

To avoid misunderstandings and con-
usion concerning the regulations, pro-
per information on these regulations
and especially in case of any changes
to them, must be provided to the
school students. The best way to do this
is to ensure that every school student
has the possibility to check the current
regulations from his/her own copy.

Article 13

13.1 The areas of education that have

been stated in this article are important
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13.2

for creating  ©citizens that are
responsible, critical and able to
communicate and socialise with other
people.

The environment is an important issue
for school students, now and in the fu-
ture. Therefore it is important that they
are aware of the fact that the environ-
ment cannot bare any further deterior-
ation. The school must support environ-
mental awareness of school students,
both when they ask for such
education, among others by carrying
out an envi-ronmental protection
policy at the school which supports the
environmen-tal awareness education.

Article 14

NO ARGUMENTATION REQUIRED



Chapter IV

FOLLOW-UP ACTIVITIES

The development of this first European
Student Rights Charter is a first step into revi-
ving the discussion on the democratisation
of our education-systems. But as we stated
be-fore in this document, writing Charters
alone does not lead towards a more
democratic schoolsystem. In addition,
changes will not take place overnight, but
ask time.

This Charter is only the beginning of a
process that will ask a lot of time and effort

from all those who are involved in it.
Democratisation of the schoolsystem
demands a greater in-volvement of

students in their day-to-day school life. They
must realize that before thay can benefit
from greater openness and in-creased
attention for their needs, problems and
wishes, they should actively work with other
parties within their school to reach that
situation.

Furthermore, this Charter is a model for
school student participation and democra-
cy, but at school-level additional
regulations, agreements and articles wiill
have to be developed to accomodate the
specific tra-ditions and organisation of the
school in question.

Introducing the principles of this Charter
with-in the schoolsystem requires a change
of thought and mentality from teachers as
well. Teachers should realise that their
students are capable of taking the right
decisions and of-fering serious and
constructive criticism on the schoolsystem in
general and on the teaching in particular.
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Teachers are often affraid that they lose
con-trol when they give more responsibility
stu-dents to or when they develop a more
‘personal’ relationship with them.

Sometimes teachers do lose control and/or
students do not always behave more
respon-sible. However, much depends on
how such increased responsibility and
involvement is realised within a school.

When students on the one hand are asked
to behave responsible when their conduct
and their obligations towards school and
the tea-cher is concerned but on the other
hand are not taken seriously when they
have criticiim on the way the school
functions in general and/or on the methods
of teaching, then schools and teachers
should not expect a serious commitment of

their students. Res-ponsibility and mutual
respect require com-mitment from both
sides.

OBESSU believes that teaching that is based
upon authority and hierarchy, is nothing else
but choosing the ‘easy way’ and is a simpli-
fication of how society works.

We hope that students, teachers, school
ma-nagement, parents, politicians and all
those involved in the education system will
start discussing the principles as laid down in
this Charter. We also hope that such
discussion will be based upon mutual
respect and un-derstanding.



OBESSU will develop and support any further
activities in this field, both at national and at
European or international level. It also plans
to arrange a survey into the practice of
school student participation in Europe and
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in-to its consequences for the school system
as a whole!



“EVERYTHING YOU ALWAYS WANTED TO KNOW

ABOUT OBESSU BUT COULD NOT ASK”

INTRODUCTION—————

The Organising Bureau of European School
Student Unions (OBESSU) is Europe’s only and
largest school student association. It was
founded in April 1975 in Dublin, Ireland and
has nineteen member and six observer
orga-nisations from twenty-two European
coun-tries. All memberorganisations are
national, representative and democratic
school stu-dent associations.

OBJECTIVES

OBESSU has the objectives to:

-promote greater solidarity, cooperation
and understanding between all the youth of
Europe, but particularly between school stu-
dents and their respective national organi-
sations

-to put an end to all discrimination and
injustice where they exist within the educa-
tional systems of European countries

-to work in cooperation with all European
school student organisations and structures
towards a genuine, all European school stu-
dent cooperation

-to develop greater understanding among

people to enable the creation of a
peaceful and secure environment to
facilitate the development of each
individual

STRUCTURE

OBESSU is a European non-governmental
youth organisation. The structure is that of an
‘association of associations’, a platform of
national school student organisations. The
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most important decision making body within
the organisation is the General Assembly,
which consists out of all the member-organi-
sations. It gathers at least once a year and
elects the executive-body of the organis-
ation - the board - as well as the members of
the advisory board. Furthermore the
General Assembly decides upon the OBESSU
workpro-grammes and activity-plans.

The executive-board is elected out of can-
didates that have been nominated by the
national memberorganisations and consists
out of five persons. The board is charged
with the day to day management of the
asso-ciation, the representation of OBESSU
towards other structures and is responsible
for the execution of the work- and
activitypro-grammes.

SECRETARIAT

In order to be able to function as a
European organization, in 1994 OBESSU
established a permanent secretariat in
Amsterdam, the Netherlands. The OBESSU-
secretariat is the activity- and information
centre of the asso-ciation. The secretariat
coordinates and exe-cutes the activity-
programme under super-vision of the board.
The secretariat is run by the Secretary
General. From Januaryl995 the OBESSU
secretariat has obtained a broa-der basis
and has been transformed into the
European School Student Information
Centre (ESSIC). From this centre information
about secondary education and the
position of school students in it will be
gathered. The ESSIC will spread information
through publi-cations and through the



establshment of an on-ine computer-
network (to be realized in 1996).

ACTIVITIES

From 1975 OBESSU has primarily been active
in the field of organizing seminars and con-
ferences for its members and observers on a
broad range of topics concerning European
youth and school student.

At this moment OBESSU is working on a num-
ber of projects and activities such as access
to and the democratisation of education,
improving contacts with school student re-
presentations in Central and Eastern Euro-
pean countries, education quality, equal
opportunities, school student mobility and
intercultural education.

———CO-OPERATION WITHIN EUROPE——

At European level OBESSU is cooperating
with other organizations and structures in
the field of youth and education, such as
the Youth Forum of the European Union, the
Council of Europe, the European Student
Information Bureau and - when necessary -
with national governments and the
Commission of the European Union.

WORKING METHODS— ———

OBESSU tries to realize its objectives in a
number of ways. Whenever a certain issue
or problem within the European education
sys-tem(s) becomes of such importance that
a discussion at European level is required,
OBESSU organizes seminars and/ or other
meetings where the members- and obser-
vers can gather and define - if possible -
common positions from a school student
per-spective. The most important principle
within this process is the principle of
subsidiarity.
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When a common position on a certain
problem or topic has been established,
OBESSU will - through the spread of infor-
mation and through lobbying - try to get its
opinion adopted by other (European)
organi-sations and structures.

————— WORKING LANGUAGE— ———
Communication in international structures is
sometimes difficult. The main working lan-
guage within OBESSU is English. Therefore all
official documents are published in this lan-
guage. OBESSU will try to make use of more
languages in the future, for instance during
seminars and conferences and in its publi-
cations.

PUBLICATIONS
OBESSU has published a number of reso-
lutions concerning important issues in the
education level. The most recent resolutions
concern school student ‘living conditions’
and ‘access to further and higher edu-
cation’. This European School Student Rights
Charter is the most recent OBESSU publica-
tion.

Furthermore, OBESSU has been working on a
European School Student Exchange Pro-
gramme (ESSE), which should enable secon-
dary students in Europe to spend a part of
their secondary education abroad, in ana-
logy to former the European ERASMUS and
LINGUA programmes for the higher educa-
tion level.

Finally, OBESSU publishes a newsletter titled
‘On the Blackboard’, with information about
OBESSU activities, developments at
European level and activities of the OBESSU

member and observerorganisations.
The following national school student
associations are member of OBESSU:

AKS - Austria, SEMK - Cyprus, DGS/ LH - Den-
maurk, FSS/ SLL - Finland, LFU - Farao-Islands, FIDL



- France, BSV - Germany, BISN/ INSI - Iceland, Observers of OBESSU are: ISSUE - Rep. of Ire-

LSM - Italy, SOS LG - Liechtenstein, UNEL GSS - land, USM - Macedonia, MAKOSZ - Romania
Luxembourg, LAKS - the Netherlands, NGS -

Norway, CEAE-UDE - Spain, Elevorganisation i Other affiliates: EGL - Estonia, MAKK-BOX - Hun-
Sverige - Sweden, USO - Switzerland. gary, SPS - Slovakia.
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